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Abstract

This study aimed to explore the phenomenon of novice faculty development by learning
the perception of support from administration and experienced faculty members at Higher
education institutions (HEISs); to find out the difficulties that novice faculty members encounter
in their early years of being a member of academic staff at HEIs and to contribute to the
development of novice faculties at HEIs in Azerbaijan. The issue had never been explored in
Azerbaijan. In this regard, it was thought to be necessary to include the study's inadequacies in
the literature. This study was significant in terms of adding to the theoretical and practical
aspects of novice faculty development, which may be necessary in the Azerbaijani setting. The
target population of the study was faculty members and administrative staff members at public
HEIs in Azerbaijan. The sample size of the study consisted of 4 novice faculties, 4 experienced
faculties, and 4 heads of departments at four public HEIs. Semi-structured interviews were
employed to gather the data.

According to the findings of the study, HEIs had not identified novice faculty
development as a policy mechanism. There was not a formal induction process in place for
newly hired faculty members to help them build their professional skills and adjust to their new
jobs. Communication, teaching approaches, and differing student mindsets were all major
challenges for new faculty members, according to the research. With regard to support from
administrative staff and experienced faculty members, it had been revealed that permission for
class observation, assistance with class materials were the main types of support that they

provide for the novice faculty members.

Keywords: novice faculty, higher education, professional development, induction, mentoring.
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Chapter I: Problem statement

Higher education institutions (HEISs) are gradually addressing issues to attract qualified
teachers and managers to the teaching and learning process (European Training Foundation,
2020). Harvey (2006) defines Higher education quality as a transformation, which entails
growth. According to Rodgers et al. (2014), educational leaders see a comprehensive teacher
education program as a form of higher education staff development that aims to ensure that new
faculty members have the necessary abilities and skills, as well as to provide opportunities,
resources, and structures to support the formation of a community of practice among faculty
members from various disciplines. Considering that one of the important components of higher
education is novice faculty (Altbach, 2007) who are just stepping into the profession, their
presence should be taken into consideration while staff development. The majority of the novice
faculty members encounter a number of challenges related to their functions and the demands of
the academic environment from them. Waddel et al. (2016) state that throughout the career
continuum, faculty members are under increasing pressure to develop and publish as an early
career academic while embracing new technologies and pedagogies as an instructor. Once they
step into the profession, “multiple and competing priorities within a dynamic and changing
academic environment can pose significant challenges for new faculty” (Waddel et al.,

2016, p.60). Likewise, in their early years, new faculty members indicate a desire to interact with
colleagues as well as get assistance navigating the organization's political fabric and support for
efficient operation (Gazza & Shellenberger, 2005; White, Brannan, & Wilson, 2010). Academics
generally believe that new lecturers' professional growth should occur within the community

formed by the lecturer's designated center and department (Marcos at al., 2014).
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Given contemporary issues regarding higher education (HE), improving the teaching and
learning environment is identified as a priority objective in the State Education Strategy on the
Development of Education in Azerbaijan (2013). The quality of higher education is mainly
associated with staff quality and staff quality is a current topic of debate in the developing world
(Zemichael, 2020). Considering the personal experience of the research practitioner as a good
source of ideas to touch upon the research problem (Bryman, 2007), | reflected on my
undergraduate years. My reflections were the observations of one of the new undergraduate
program faculty members' anxiety and excitement while explaining topics in front of us. Despite
all my and fellow students’ complaints about that novice faculty, senior faculties allowed her to
observe their lectures to learn how to communicate and interact with us. Based on my past
undergraduate experience, | decided to study novice faculty development at certain public

universities.

Significance of the Study

In particular, development of novice faculty and types of support provided for them has
never been an issue for discussion in Azerbaijan. This study set the groundwork for the notion of
novice faculty development in higher education institutions (HEIS) in Azerbaijan. By developing
a better perception of how novice faculty could be supported in HEISs, this study could make a
number of contributions at an institutional, governmental and societal level.

At an institutional level, all HEIs in Azerbaijan would be able to review their system of
hiring new academic staff and professional development of them in the early years. Higher

education institutions would also have a deep understanding of basic needs of their new
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academic staff so they could make a proper trajectory for the professional development of novice
faculties.

At the governmental level, it may also advise the Ministry of Education of the Republic
of Azerbaijan to have a specific policy requirement aligned with the law on education for the
HEIs to develop a particular induction process for their novice faculties.

At a societal level, this study could also contribute to development of the service delivery
in HEIs in Azerbaijan which experience the same problems. Since the goals of higher education
are not only to teach content but also to promote students’ interpersonal and critical and

analytical thinking skills, empathy, and civic engagement dedication.

Purpose of the Study

e To explore novice faculty members' experience in the early years of their careers.

« To identify possible challenges novice faculty members encounter in the early years of
their careers.

e To shed light on support for novice faculty members may receive from administration

and senior faculty members at public universities in Azerbaijan.

The Research Questions

What are the challenges novice faculty members encounter in their early years of
teaching?

What are the perceptions of novice faculty members on existing support from
administration and senior faculty members?

10
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Definition of Terms

Higher education: It is a post-secondary learning, also known as tertiary or third-level schooling,
or a final phase of institutional education that involves research programs, which are frequently
given in universities and institutes of higher education that award academic qualifications or

professional certificates (Deshpande, 2014).

Academic staff: Personnel whose principal responsibilities include teaching, research, or public
service. This includes employees with academic ranks such as professor, associate professor,
assistant professor, instructor, lecturer, or the equivalent of any of these academic positions.
Personnel with other titles (e.g., dean, director, associate dean, assistant dean, chair, or head of
department) are included in this category if their primary activity is teaching or research (OECD,

2001).

Faculty member: This term refers to a person who works for a university's department or
division. They are frequently assigned to continuous positions in tenured, tenure-track, or

instructor roles (Mancing, 1991).

Novice faculty member: Novice faculty member is defined as an individual who has earned a
master's degree, which is the minimal requirement for this position, and have begun teaching

undergraduate courses in higher education as an adjunct instructor with less than five years’

experience (Kim & Roth, 2011).

11
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Professional development: A huge spectrum of advanced training, formal schooling, or extensive
career development aimed at assisting executives, instructors, and other professionals in

improving their expert knowledge, competence, skill, and efficiency (Leibowitz, 2017).

Induction: Initiations or orientations to a role that equip novice educators with the concepts and
resources they need to start their careers as educators, as well as particular assistance to enable

them fulfill quality requirements (Kaufman, 2007).

Mentoring: A collaborative learning interaction in which a mentor and mentee work

cooperatively and engage together to attain interdependent goals that will help the mentee

acquire the skills, talents, expertise, and cognition (Schlichte et al., 2005)

12
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Chapter 11: Literature Review

The Higher education system (HE) in the Republic of Azerbaijan ensures highly qualified
specialist education on the basis of full secondary education and secondary vocational education,
taking into consideration the demands of society and the labor market. Specialist training in
higher education institutions (HEIs) has three stages: Bachelor, master and doctorate degree
(Law on Education, 2009). Most of these HEIs are institutions specialized in a certain area (Six
with a military training concentration, for example), while 15 are general HEIs offering a diverse
variety of academic programs. (European Commission, 2017). Within the teaching profession at
HEIs, several titles exist: Lecturer, Doctor of science, Doctor of Philosophy, Associate Professor,

Professor-Emeritus.

Figure 1

Hierarchy of Positions.

C Professor/Doctor emeritus >

(Assmtant professor)
C Lecturer D
CASSistant)

13
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According to the report by the European Commission (2017), those applying for teaching
positions in HEIs typically need a PhD while master's degree holders may be considered for
certain roles. Highly educated professionals with a higher education (Master's degree) who have
5 years of scientific-pedagogical or production experience and have scientific publications may
compete for the position of senior teacher (European Commission, 2017). According to (Cabinet
of Ministers, 2010), lectures, seminars and laboratory classes are held for large groups of
students at several HEIs. The density in the study groups is determined by 15-30 people,
depending on the material and technical foundation.

Lecturers in higher education must plan their lectures in accordance with the curriculum
which specifies learning outcomes and content standards, subjects, number of weekly lessons
and extracurricular hours, organization of pedagogical process, system of assessment and
monitoring of learning outcome (Cabinet of Ministers, 2010). However, the teaching methods
they must employ are not specified (European Commission, 2017, p. 8). Furthermore, according
to the European Commission (2017) there are not special programs for the initial education of
future academic staff in higher education (p. 13). The absence of it could lead new lecturers to
frequently use teaching tactics that they learned during their own schooling, regardless of
whether they are appropriate for the audience or the course being delivered. (Prosser et al., 2003)
which in turn can be a threat for the staff quality that Zemichael (2020) sees as a fundamental
element in determining the effectiveness of higher education in developing countries.

Novice lecturers, also known as neophyte lecturers, play a vital role in higher education
institutions since they are the fundamental factors affecting the quality of higher
education. Most of these new instructors have recently finished university and are fascinated by

the prospect of working as a lecturer (Hong & Abdullah, 2020) and the early phases of their

14
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careers include the process of adjusting to their new role as instructors (Hong & Abdullah,
2020). Thus, educational research related to teachers' competency is serious when attending to
the demands of novice faculty members and enhancing the professional skills of experienced
ones since all of them must encounter the problems of sophisticated 21st century society
(Altbach, 2007). By conducting this literature review, the researcher aims to shed light on the
challenges related to academic, administrative and teaching experience of novice faculty
members once they step into the profession in higher education and their perception of existing

support from the senior faculty members functioning at the same community.

Occupational Adaptation

Novice lecturers are individuals who have recently completed their doctorate or master's
degree and must transfer from being a student to being a lecturer. In order to adapt to the current
workplace climate, new lecturers must continue to learn and improve while fulfilling their
professional responsibilities. Lecturers are finding it difficult to adjust to their new
responsibilities due to a severe workload and life stresses (Hong & Abdullah, 2020). The term
Occupational adaptation determines the relation between people, their jobs, and their
surroundings in response to occupational obstacles (Boisselle & Dal.omba, 2018). Occupational
adaptation, according to Gajda (2019), is the process of acclimating newly hired individuals to
their new working conditions. She also emphasizes that, while starting a new job in a new setting
can be difficult, it is also the most essential phase in their lives because they are just starting their
careers (Gajda, 2019). Lecturers work in a highly specialized field that requires sophisticated
professional knowledge, and it is their job to continually develop their skills (Mwanza-Kabaghe

& Mofu-Mwansa, 2018). This issue becomes more problematic when an individual has just

15
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stepped into the profession. It takes time for new academics to adjust to their new jobs. Such a
development will not happen overnight, nor will it be easy. The development of lecturers'
occupational adaptability necessitates not only individual improvement of professional skill and
psychological quality, but also university and societal support and assistance (Hong & Abdullah,
2020). Moreover, occupational adaptation has been found to have a significant positive
correlation with professional identity in a study conducted by Jin and Fan (2017) that took
eighty-three novice lecturers from a university in Beijing as a sample. Novice lecturers would be
severely influenced when they perform practical work at the university which leads to
professional anxiety and pressure due to the absence of extensive understanding of the profession
in the early phase and high occupational demands (Hong & Abdullah, 2020). Novice teachers are
frequently isolated; they are frequently allocated to students with the most challenging issues,
have no mentor, and are unable to continue to build the skills they acquired as student teachers
without professional learning (Bickmore, 2013). In the beginning, novice lecturers have limited
knowledge about their profession, and their occupational expectations are unrealistic. Thus, to
avoid isolation, minimize anxiety, and encourage well-grounded professional development,
social networks and engagement in learning communities are essential (Martinez et al., 2019). In
a qualitative study conducted with 60 novice faculty members by Martinez et al. (2019), the
participants mentioned they had difficulties when it comes to the full command of the content,
transmission of knowledge, personal traits and communication skills, theory-practice distinction

and assessment procedures (Martinez et al., 2019).

16
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Communities of Learning

Ortlieb et al. (2011) see novice faculty development as transformative learning is a
constructivist theory (Mezirow, 2000) that sees learning as a continuous process of interpretation
based on human interactions. In a qualitative study conducted by Ortlieb et al. (2011) which was
structured Maanen and Barley's notion of a learning community, it has been found the main
challenges of them are being unaware of the level of importance of the task that they are
supposed to do, discovering the meetings and events that are mandatory or suggested, advising
students, and immense pressure to publish. All the faculty interviewed in the conducted study
states the importance of co-development, collaboration, reflection and co-creation with other
novice faculty members as coping and support mechanisms in their initial years of maturation as
a faculty member. Besides, Newmann (1994) refers to such issues by saying that they can be
handled by implementing the concept of a learning community in which norms, values, and
practice are shared. Furthermore, Wenger (1998) argues in Communities of Practice that learning
is not an isolated process apart from any other human activity; rather, it should be viewed in the
context of "actual experience of participating in the world" (1998, p. 3). A community of
practice, according to Wenger (1998), is a unique product of three key features. A domain of
knowledge that provides a common foundation and feeling of shared identity, a network of
individuals who care about the domain and help to construct the communities of learning, and a
common practice that the community develops in order to function properly in its area.

McDonald and Star (2006), on the other hand, contend that while the concept of
community of practice has proven to be effective in the business world and general education as
a strategic plan to knowledge management, this is not always the case in higher education

institutions. The authors speculate that the increasing competitive structure of higher education,

17



NOVICE FACULTY DEVELOPMENT

as well as the conventional notion of ‘academic freedom,' which encourages a private and

personalized method of classroom instruction rather than a collaborative, collective approach.

Identity Building

Being a novice member of the community (Lave & Wenger, 1991) lead to certain
difficulties as novice faculty members are required to adopt particular responsibilities, and adjust
to the often tacit regulations of organization despite lacking instructional experience.
Furthermore, considering that they are starting to be a part of an existing and sophisticated
system where socio-cultural and micro political relations are in place, the issue of identity is
crucial for the purpose of defining, negotiating and creating an existence for themselves.
Moreover, Winter (2009) argues that conflicting professional and administrative job ideologies
affect higher education organizations, resulting in inconsistencies between academics' expected
or perceived identity and their real experience, as well as expectations from the institution.
Academics who are new to the field are frequently unsure of their place in the organization. The
primary concerns affecting their professional identity development were discovering what it
means to be an academic and understanding the culture of their specific area and how to relate to
it (Remmik et al., 2011). Wenger (1998) also sees the notion of identity as a pivot between the
individuals and communities. A variety of factors influence the identity development of beginner
lecturers, including their motivation in teaching, the balance between their various tasks, the
level of perceived insecurity, their willingness to ask for help, and their awareness of isolation.
According to Remmik et al. (2011), novice lecturer's development of professional identity also
takes place in the process of their learning and adapting to the community as a result of a

dialogue between self and external reality (Hermans & Dimaggio, 2007). Nevertheless, Remmik

18



NOVICE FACULTY DEVELOPMENT

et al. (2011) emphasize community in the organization as an apparent beginning point for
generating a feeling of belonging, identity building or getting the approval of coworkers. Wenger
(1998) also sees the notion of identity as a pivot between individuals and communities. The
formation of a novice lecturer's identity is influenced by a number of elements, including their
passion in teaching, the balance between their various tasks, the level of perceived insecurity,
and their willingness to ask for assistance (Remmik et al., 2011). The primary concerns affecting
their professional identity development were discovering what it means to be an academic and
understanding the culture of their specific area and how to relate to it (Remmik et al., 2011). A
novice lecturer may have contradictory responsibilities (being a doctoral student and a lecturer at
the same time), which can cause conflicting feelings in their connections with fellow students
and workmates. According to Remmik et al. (2011), despite feeling "selected™” because of the
education assigned to them, new lectures are unsure if they can manage the obligations and
obstacles they would confront. Failures are always taken as evidence of their own total
incompetence. Novice faculty members have certain challenges in admitting that their
expectations of their own competencies are not always met in terms of their imagined career path

and the real life experience (Remmik et al., 2011).

Professional Development

According to existing literature, while faculty members execute a variety of complicated
duties, they have little training or opportunities for professional development to perform those
duties effectively. The majority of the teachers | worked with were not inept underachievers who
sat quietly by on their tenure. They work long hours, but they did it too often alone, with little

professional advancement (Bickmore, 2013). The seasoned instructor, like the novice, struggles

19
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in isolation. Too many people make it through their careers without prospering. They might
rediscover their passion of learning and teaching if they used their expertise to engage in
dialogues with others (Bickmore, 2013). If newly minted teachers are to remain dedicated to the
profession, they will discover ways of breaking away from the typical isolation of teaching.
Some practical examples of purposeful professional development activities include strategies to
connect new instructors to a group of colleagues and find satisfaction in collaborative work
(Bickmore, 2013). Martinez et al. (2019) see the professional development of university teachers
as a significant revolution in which knowledge and learning are generated, managed, and
distributed. When educators who are new to the profession take an active role in professional
development and mentoring that encourages collective participation, focuses on content, and
empowers cohesion to and alignment with norms and assessments, they are more likely to
establish and practice classroom teaching methods that emancipate learners and themselves

(Garet et al.,2001).

Mentoring as a Form of Professional Development

Mazerolle (2018) emphasized the importance of mentoring by seasoned faculty on a
professional development of novice faculty saying that “peers or ‘‘academic friends’’ offer
psychological support, as they often share their experiences to demonstrate “success is viable and
to promote successful entry into the culture” (Mazerolle et al., 2018, p. 266). With one mentee
(new professional) and one mentor (seasoned professional), the mentorship interaction is
frequently considered as developmental, with the mentor ready to provide advice, guidance, and
direction that can concentrate on smooth socialization into the workplace (Williams, 2013). In

their study, Mazerolle et al. (2018) refer to their respondents who defined mentoring as the

20
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exchange of essential institutional knowledge and career objectives, and also ongoing support for
research initiatives and funding accomplishment while experiencing positional induction and
seeking out help. Basically, anyone moving into a new career may necessitate the assistance and
guidance of numerous mentors, each of whom can provide various areas of skill, knowledge, or

previous experiences (Mazerolle et al., 2018).

On the other hand, Sands et al. (1991) state their concerns about the mentoring in a
university environment where the interaction is usually between a distinguished professor and a
graduate student. The situation is slightly different when a faculty member mentors another
faculty member. On a divisional level, lecturers are colleagues. People who are mentored by
colleagues find themselves in an unequal and vulnerable place in regard to those who will be
making judgments about their stay and advancement at some point in the future (Sands et al.,
1991). Because of the complex concerns that surround a faculty-faculty mentoring connection,
the partnerships that do shape may vary considerably from those created between a university

professor and a student (Sands et al.,1991).

The reviewed literature suggests that any support from colleagues in community of
practice or mentoring activities within the organization is beneficial for the professional growth
of a novice faculty. A major limitation of this literature is that there is no conducted research in
Azerbaijani HEIs in terms of professional growth of novice faculty and the difficulties that they
encounter in their early careers. Moreover, according to the report by the European Commission
(2017) which describes an overview of higher education in Azerbaijan, novice faculty members
are not provided with any professional development in their early years of being a faculty
member. Current research focuses on what are the barriers and what kinds of support exists for

novice faculties at public universities in Azerbaijan.

21



NOVICE FACULTY DEVELOPMENT

Chapter I11: Methodology

Research Paradigm

Considering paradigms, this qualitative study was explored from an Interpretivist
perspective which emphasizes the subjectivity of reality (Willis, 2007). As a researcher
intervening in people’s lives, I tried to see the world through the eyes of others (Cohen &
Manion, 1994) by listening to different cases from three different perspectives and analyzing
their experience. Hence, emphasis was put on understanding people and their interpretation of
the society around them and the key belief was that reality was socially built (Bogdan & Biklen,

1998).

Research Design

As the aim of this study was to explore the perceptions of novice faculty members on
existing support from senior faculty members and administration, a qualitative explorative
approach was considered more appropriate. Yin (2018) explained qualitative study as exploring
the relevance of people’s lives in real-life situations, expressing the people's thoughts and
perceptions in a context in which individuals interact.

I employed a semi-structured interview known also as a qualitative interview (Yin, 2018).
To explore in greater detail the types of challenges that novice faculty encounter in their early
years of being a faculty member and to shed light on the role of support for novice faculty from
senior faculty members and administrative staff members at public universities regarding their
academic, administrative and teaching issues. Since my connection with the participants were not
totally scripted, using semi-structured interviews allowed me to ask probing questions. In

qualitative interviews, | tried to understand a participant’s world by concentrating efforts on the
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meanings of the participant’s words and phrases. The flow of questions was controlled by a
questionnaire and necessitated ongoing thought and effort on the part of me as an interviewer
(Yin, 2018). | organized a set of open-ended and closed-ended questions to interview each
participant in 45-60 minute since providing only close-ended questions limits the capacity of
respondents in the study to supply detailed explanations and data about their experiences
(Brodsky & Given, 2008). Participants accommodating in Baku were invited to a face to face
interview. | visited the one of the two region to interview the participants there. However, those

accommodating in another one were interviewed online.

Research Site

The research was conducted at four higher education institutions. Two of them were the
public university in Baku, one of them was public university in one of the regions and another
one was the affiliation of a public university located in the region. The rationale behind the
decision in selecting these sites was not limiting access to a single institution. The sample from
different regions of the country helped me not to restrict research sites to a single institution to be
provided with a chance for an interview. Different experiences were beneficial to get a better
understanding of a phenomena since each region was the representative of the different parts of
the country. The perception of people might differ depending on their geographical situation

and it helped me to have countrywide data to analyze.
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Participants

The participants of this study were the faculty members, novice and experienced
faculties, and administrative staff, working in four higher educational institutions mentioned
above. The data were collected from four different perspectives: Novice faculties who were in
the field for less than five years, experienced faculties and heads of departments since the
research questions of the study focused on pedagogical, academic, and administrative support
from the university community (See Table 1).

Table 1

Respondents of the study

Higher Education Novice Faculties with Experience faculties with | Heads of

Institutions (HEIs less than five years’ more than five years’ departments
experience experience

Public University in | 1(Female) 1(Female) 1 (Female)

Baku

Public University in | 1(Female) 1(Female) 1(Male)

Baku

Public University ina | 1(Female) 1(Female) 1(Male)

region

Affiliation of a public | 1(Female) 1(Female) 1(Male)

University in a region
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Sampling

| adopted a convenience sampling technique in which | selected persons and institutions
that are easily accessible to investigate the central phenomenon (Brodsky & Given, 2008).
According to Brodsky and Given (2008), respondents in a convenience sampling were those who
can supply in-depth data on the intended setting. The sampling method enabled me to choose the
people from whom | learnt a great deal about the topic that | was studying. The sampling size
was expected to be three participants for each category respectively. In total, the sample size was
supposed to be 12 people, three novice, three experienced faculties, and three heads of
departments they were working under.

To invite selected individuals to participate in the study, I contacted them via email. As |
collected data from three different categories of participants, my aim was to have rich data
embedding different perspectives. The purpose in choosing novice faculty was to investigate
whether there was any support from the academic and administrative community provided. By
including the experienced faculty members, | intended to reveal whether they considered such
support as part of their responsibilities and organizational duties or not. Finally, the rationale
behind including administrative staff was finding whether these four higher education

institutions provided support to novice faculties or not.

Data Analysis

Considering qualitative research produces rich data (Patton, 1990), Researchers should
identify and evaluate the verbal (or visual) nature of data when analyzing it so that they may
make statements whether the dimensions and patterns of data have been reached directly

or indirectly (Flick, 2014). Considering all the aforementioned insights, | intended to transcribe
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the interviews. After having the transcription of the data, | divided them into units for the
purpose of coding and creating categories according to the codes. | applied constant comparative
data analysis and compared each meaningful unit with one another. The main aim in coding this
data was to ascertain any given support by the learning community in HEIs in Azerbaijan. The
data were obtained in Azerbaijani because all of the respondents were from local universities and
might not speak English well. The interviews were recorded with their permission to assist me in
transcribing the information, and the original interview transcripts were coded subsequently. The
codes were thereafter translated into English and double-checked by two bilingual peer

reviewers.

Trustworthiness

Given that qualitative research differs from quantitative research in that it was based on
assumptions about reality (Merriam & Tisdell, 2016), reliability and dependability of the study
were examined in order to guarantee the research's trustworthiness. According to Lincoln and
Guba (1985), the naturalists' equivalent of credibility, transferability, dependability, and
confirmability was "“trustworthiness" of a study. Moving forward should have been accompanied
with a focus on the dependability and credibility of the study, which involved doing thorough
searches for evidence and counter-evidence, as well as employing transparent research
procedures (Yin, 2018). Intervening in the lives of participants was extremely essential to me as
a practitioner.

| recorded the interview process to establish confirmability, as this was the preferred
technique to display respondents' comments. This technique ensured that the participants' whole

conversation was recorded for subsequent analysis. Since the conclusions were based on
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respondents' replies rather than any potential bias or personal motivations of me as a research
practitioner, the expected faculty interview results were verified.

Regarding the credibility, | did data triangulation for the purpose of reaching the better
understanding of the phenomenon as Patton (2015) explains triangulation, in any form, boosts
authenticity and validity by addressing the issue that a study's conclusions were just an artifact of
a specific methodology, a single document, or a single investigator's preconceptions. Another
method which I used to ensure the credibility of my research findings was a member check as a
participant verification strategy. Participant verification was the process of quality control in
which | strived to improve the accuracy of my findings and analysis (Rager, 2005). | asked a
paraphrased version of the data or the results one more time to ensure the accuracy of what was
meant (Coffey & Atkinson, 1996). With the help of this technique, I ruled out the possibility of
misinterpreting, my possible biases, and misunderstandings of what participants had said and did
and the perspective they had on what was going on (Maxwell, 2013). Moreover, a summary of
the study findings was also communicated to the participants to ensure that their opinions were
accurately represented in the findings. Merriam and Tisdell (2016) indicated that the master's
thesis procedure included peer review, with committee members reading and providing feedback
on the study findings. This was one of the strategies that | employed to ensure the legitimacy of
my research findings and analysis. Bilingual colleagues who were fluent in both Azerbaijani and
English undertook the second form of peer examination. It was crucial since the codes were

based on information gathered in the original language.

27



NOVICE FACULTY DEVELOPMENT

Ethical issues

According to Yin (2018), | needed to have a high culture of ethics to conduct my study.
To assure the study's ethical conduct, | was aware of how to handle ethical difficulties that might
have occurred during the data gathering and dissemination phase (Merriam & Tisdell, 2016). My
authenticity was firmly linked to the research ethics, which includes guaranteeing the safety and
confidentiality of respondents (Merriam, 2001; Yin, 2018). Concerns such as informed consent
and data access were addressed within the ethical restrictions in order to protect the respondents'

confidentiality.

Positionality Statement

My positionality in this study has originated from my desire to work as an academic staff
member in Azerbaijan's Higher Education system in future. My current identity as a graduate
student and graduate assistant has also played a role in deciding to study novice faculty
development since in the near future, I may also be one of those who has been teaching for HEIs
and conducting research.

I have recognized my educational experience, relationships with my peers and instructors
throughout my bachelor and master degree education, and the whole community that | have been

a part of may have influenced my identity.
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Limitations

The study's sample size was limited, which was one of the limitations of the study that |
conducted. In total, twelve participants were interviewed. Only one novice faculty, one
experienced faculty, and one program director from each university (two universities in Baku,
one university in the region and one regional branch) were interviewed. Furthermore, since the
majority of the interviewees were female, | was unable to create a fair representation based on
gender.

Regarding the sampling technique, I applied a convenience type. For that reason,
recruiting faculty members who were willing to participate in the study was challenging. In
addition, | prepared the interview protocol in English, however, all of the interviews were
conducted in Azerbaijani due to the limited language skills of the instructors and head of
departments. Analyzing the interview transcripts in Azerbaijani and transferring the information
into codes took more time.

Moreover, since some of the interviews were conducted in the regions, | had to conduct
the interviews in two modes: face to face and online. | conducted interviews with two
respondents from the region face to face and with other four respondents via ZOOM video call
and WhatsApp audio call. Despite all plans to conduct the interview with those who were living
in the region via ZOOM, two of them indicated that they did not have a computer at home and
that is why interviews with them were held via WhatsApp audio call.

Finally, being a graduate student and a graduate assistant to the professor and not
possessing proper professional experience in the field of research may have an influence on this

research in a particular way. Due to my lack of expertise, | acknowledged that | may have been
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biased in analyzing and interpreting the data. Nonetheless, | attempted to maintain my

involvement to a minimum and be as impartial as possible throughout the process.
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Chapter 1V: Study Findings

This study aimed to explore novice faculty members' experience in the early years of
their careers and to identify possible challenges novice faculty members encounter in the early
years of their careers. Besides, the study targeted to shed light on support for novice faculty
members may receive from administration and senior faculty members at public universities in
Azerbaijan.

Interviews were conducted to receive responses to the research questions below:

What are the challenges novice faculty members encounter in their early years of

teaching?

What are the perceptions of novice faculty members on existing support from

administration and senior faculty members?

For this reason, | conducted 12 semi-structured interviews (see Figure 2.) in four public
HEIs of Azerbaijan. This chapter contains four sections that present findings to the research
questions. They are novice faculty members, experienced faculty members, support from

department heads, and conclusion (See Figure 3, Figure 4, Figure 5).

Novice Faculty Members’ Experience

In higher education institutions (HEIs) of Azerbaijan, instructors, lecturers, assistant
professors, associate professors, and full professors as well as teaching, lab, and research
assistants were faculty members who taught courses offered for academic credit by an institution.
Given the faculty members, novice faculty in this study was defined as the one who obtained a
master’s degree, which is a minimum qualification for this position. Hence, a novice faculty

experience was defined as less than five years of teaching at HEIs. After the data analysis,
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certain categories regarding novice faculties’ early years’ experience became apparent that were,

difficulties, competencies, induction, and support (See Figure 3).

Competencies of Novice Faculty Members

All four novice faculties from four different universities specified that having a strong

academic background and soft skills, such as communication, time management and empathy

were of great importance for teaching in HEIs. A novice faculty at University A stated that in the

contemporary world, students were more sophisticated than in the past and the only way to

understand them was having right mode of communication and trying to build an apathy between

you and your students:

Bir do toloboni basa diismok, bu da osasdir vo toloboni anlamaq lazimdir.
Keg¢mis tolobalorlo indiki tolobolor arasinda ¢ox forq var. Bozon toloboyo
baxarsan, onun horokotloring, geyim torzino baxanda deyarson ki, "buna heg
dors demoys doymoz" lakin sonra semestrin sonuna yaxin anlayirsan ki,
oslindo elo deyil.

[Understanding the student at once is the key. And you need to understand the
student. There is a big difference between past and present students.
Sometimes you look at a student and say that it's not worth teaching and then
when you start to know them deeply, you realize that this is not the case.]

Noticeably, as a novice faculty member, dealing with students’ lifestyles, ways of thinking, and

their approach towards the subject remained challenging for her.
Another competence mentioned by all four novice faculty members was their subject

knowledge and their ability to transmit it to the audience.

Ik n6vbada sonin savad soviyyon miiayyan bir soviyyado olmalidir. Yoni son
tolobadon az bilmomolison, on azindan ona Gyrotmo qabiliyyotino malik
olmalisan. Nazari biliyi nezards tuturam.
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[First of all, literacy level must be at a certain level. That is, you should know
no less than a student, at least you should be able to teach him. I mean
theoretical knowledge.]

Obviously, novice faculties acknowledged that their level of subject knowledge could impact
their students’ understanding of the subject. Not having a deep understanding of a subject may
impede teaching students, and novice faculties were aware of it.

Transmission and application of knowledge into the practice were indicated as main
competencies by novice faculty members. Coping with the teaching and learning process
depended on appropriate content delivery, meaning students could promptly and properly learn
specific concepts and topics of a subject taught by novice faculties. With regard to the
competencies, the novice faculty member at University A emphasized:

Bildiyini talobays 6tiirme gabiliyyati olmalidir. Bu asasdir. Ola bilar ki, son

haddindon artiq ¢ox savadlisan, lakin  bildiyini  toloboys  6tiira

bilmirson. ©dobiyyat ¢otindir. Bir var odobiyyat1 odobi dildo danig, tolobo

bunu anlamayacaq. Bir var tolobonin basa diisdiiyli dildo danis, tolobo yaxsi
gavrayacag.

[You must be able to pass on what you know to the student. This is the basis.
You may be too literate, and still be not able to pass on what you know to
the student. For example, literature is difficult. When you explain the
literature in a literary language, the student will not understand it. Speak in
a language that the student understands, they will understand it better.]

Noticeably, teachers should have a deep and flexible knowledge to assist students in creating
useful cognitive structures, relating one thought to another, and addressing misconceptions.
Faculties are supposed to know how concepts relate to one another and to real life. This type of
understanding served as a foundation for pedagogical content knowledge, allowing teachers to

deliver concepts to students.

33



NOVICE FACULTY DEVELOPMENT

Induction of Novice Faculty Members

Regarding the induction process, novice faculty members of all four universities noted
that they had not gone through a formal induction process or mentorship program. They were
only allowed to observe class sessions delivered by more experienced faculties.

Considering the adaptation to the academic community, novice faculties from University
A, B and C confessed that they had not had difficulties adapting to the environment since they
were graduates of their respected universities. A novice faculty at University C reported,

“Mon bitlin tohsil tacrilbomi demok olar Ki bu universitetds basa vurmusam vo burda demok olar
ki, har kaslo tanisam.” [I have almost completed all my educational experience at this university
and I am almost acquainted with anyone at this school.] Similarly, a faculty at University B
indicated, “Magistraturada tohsil aldigim miiddstds kafedra miidirimizden iki dors almisam va
ona gora do bu miihitdo daha rahatam” [I have taken two classes of our head of department
during my master degree and that is the reason I am much more comfortable in this
environment.] They were aware of the community since they were the selected ones from master
students. That is why, they had already improved to connect with the target community and
increased the relevance of their actions in that community since they got the right reference for
getting hired at that institution.

When asked about novice faculties’ professional development (PD), half of them
indicated that they had never been involved in any professional development activities. Besides,
they did not see any importance of engaging in PD. A novice faculty at University A expressed:

Mon kémokei kimi basladigim fiiciin iso diizolmok iiclin belo bir seyo
ehtiyacim yox idi. Pesokar mogsodim tam stat miisllim olmaqdir vo bu

oldo edocoyim elmi doracodon asilidir. Buna gors do bu foaliyyatlori oldo
etmokdo heg bir shomiyyat gérmiirom.
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[I didn't need such a thing to get a job because | started as an assistant.
My professional purpose is to be a fulltime lecturer and it depends on the
scientific degree that I am going to get. That is why I don’t see any
importance in getting those activities.]

The aforementioned example clearly illustrated half of the novice faculties’ attitude towards PD
and their understanding of a need for such activities. They relied on the eligibility qualifications

required to work in public HEIs and did not show any interest to be involved in PD.

Difficulties Encountered

Novice faculties at University B and D remarked they would have difficulties in
communication and class management since the age gap between them and their students was
not huge. The faculty at University D emphasized that “Hatta miiollimlik foaliyyotimin ilk ilindo
do boazi talobalor mondon boyilk idi” [Even in my first year of teaching, some students were older
than me.] Given the difficulties in classroom management, the faculty at University B feared
going into any arguments or disputes with her students. She also described how her expectations
failed when she started to teach at the university. She asserted:

Man taloba olanda hamin universitetin gobul bali kifayat qodar yiiksok idi
va buna g6ra hami son daracs ¢alisqan idi va biz oxumaga vo 6yronmoaya

¢cox hovasli idik. Tosavviir edo bilmozdim ki, dors deyacoyim
universitetdo hovassiz, tonbal va ya nadinc tolobalorlo garsilasacam.

[When I was a student, the admission score to that school was quite high and
that was the reason everyone was extremely hardworking and we were very
willing to study and learn. | could not imagine that | would encounter
unmotivated, lazy or naughty students at the university where | am going to
teach.]

Being one of the top scoring graduates of Academy of Public Administration under the President

of the Republic of Azerbaijan and starting to teach at one of the public universities, the faculty at
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University B felt surprised with the ways that students approached their studies. Different
attitudes such as laziness, cheating, aggression towards the instructor were main challenges she
encountered.
Another difficulty highlighted by novice faculty members at University B and University

A was starting to teach completely new subjects that required finding new study materials,
translating and adjusting them to their syllabi.

Darslor har il forgli gals bilir. Man masalan bu il diinya adabiyyatini

todris etmigomso 0 miitloq deyil ki, mon galon il do diinya odobiyyati

tadris edocom. Catinlik o vaxt olur ki, bir fonn yeni olur, man onu heg

todris etmoadikds miioyyon ¢otinliklor ¢okirom. ©On azindan sonin vaxt
problemin miitloq olacaq dors materiallarin1 hazirlayanda.

[Courses that we teach may vary each year. For example, If | teach
World Literature for this year, it does not mean that | will teach it for the
next year. The difficulty is when a subject is new, and | have some
difficulties when | never teach it. At least your time will definitely be a
problem when you try to prepare all the study materials.]
Being assigned to teach a completely new subject and having responsibility to prepare all study

materials were considered as one of the challenges for novice faculty members.

Support from Community

As support from the community was of great importance, three novice faculties highlighted
exchanging opportunities related to teaching, classroom management, treating students, and
finding relevant sources with the experienced faculty members. Since novice faculties main
difficulties between them and students were cases of laziness, misbehavior, cheating, and
aggression, all three considered their experienced colleagues' advice and support valuable. A

faculty member at University B noted that at the beginning of each semester before classes
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started, she had a meeting with experienced faculties and inquired about each student in that

group.

Mon usaqglart tanimaq Uc¢ln mondon ovval homin dorso giron
miiollimlordon sorusurdum Ki, bu neco qrupdur? O da mona qrup
haqqinda molumat verirdi. Misal ii¢iin; bir tolobo var vo o dorsdon konar
suallar vermoya meyillidir. Mon onu neco 6tiisdiiro bilorom? Ona sort
roftar etmok olmaz. Yaxud da grupun savad soviyyasi hagqinda vo
grupdaki sagirdlorin imumi xiisusiyyatlori hagqinda agor mondon avval
homin grupda dorsi olan miiollim varsa mon homin misllimdon bu
keyfiyyatlori sorusuram.

[To get to know the children, | asked the teachers, who taught the class
before me, what kind of group it was. She also told me about the group.
For example, there is a student and he tends to ask off topic questions. He
should not be treated harshly. I inquired about how I could deal with that
student. Or | ask the teacher about the level of literacy of the group and
the general characteristics of the students in the group, if there is a teacher
who taught the group before me.]

The quote indicated that the faculty member at University B could understand what the students

were capable of, what they could do, what they could not, and even their character. The

information she received from the experienced colleague also assisted her in classroom

management and in forming her attitude towards students. She also related such a data collection

process with understanding students’ interests that would help her provide them with quality

learning opportunities.

The faculty at University B emphasized a support she received from the administration

when she experienced aggression from one of the students:

Imtahan zamani idi. Talobolorden birini basqa yerden kégiirderken tutdum vo ondan
¢Olo ¢ixmasini istodim va o, lisyan etmoys basladi. Onunla aramizda olan problemi
ancaq $6ba midirimizin kémayi ils hall eds bildim.

[It was during the exam process. | caught one of the students while cheating and asked
him out and he started to be rebellious. I could only solve the problem between him
and me with the help of our head of department.]
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The provided example determined that novice faculty members encountered difficulties when
they were not able to manage conflict between them and their students and this is when they did

really need support from the administration to solve the conflict.

Figure 2

Novice Faculty Experience

Competencies

No induction Communication Teaching

Class
management

. Class
No mentorship management
Treating
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Teaching a
new subject

Class
observation

No difficulties Fear of not
to adapt being able to
teach

Finding sources

Graduates of the
same school Wrong

interaction

Do not see
any importance
of PD

Interview with Experienced Faculty Members

Experienced faculty members were another source in my data triangulation. Categories
that | obtained from the data were: readiness, support for novice faculty, regret about past and

difficulties in the early years of being academic staff (See figure 4).
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Readiness for Teaching

All of the experienced faculties asserted the importance of readiness in teaching at HElIs.
Three of the interviewed faculty started their career at university not as an instructor but in a
different position. During that period, they highlighted the importance of observations done in
experienced professors’ classes, where they learned teaching methods and organizing lectures.
Two of the faculty members had different views on readiness for teaching. One of them noted
that early practice could benefit readiness for teaching. “Yeni baslayan he¢ vaxt hazir olmur,
amma hardansa baglamaq lazimdir. Taocriibs edorok insan 6ziinii hazirlayir.” [A novice faculty
can never be ready. They need to start from somewhere. You can make yourself ready by
practicing everyday.] while another one mentioned the vitality of psychological readiness before
teaching, “miiollim 6ziinii hazir hiss etmoyons godor sinifa girmomalidi.”’ [the teacher should not
enter the classroom unless he feels ready.] They determined different attitudes towards readiness.
One viewed readiness inside the practice while another one underlined the vitality of learning

responsibility and being ready for the audience in the context of higher education.

Regret the Past Experience

When | interviewed experienced faculty members, different aspects of teaching had been
identified for which they could regret. Experienced faculties listed ineffective and less relevant
teaching and assessment methods, prejudice they held towards students, and being satisfied with
their current knowledge. A faculty member at University A noted that she had gone a long way
in terms of assessment:

[Ik illordo mon dorsi sorusub homin andaca giymet yazirdim. Sonra
semestrin sonunda gorurdim ki, homin tolobo giiclonmoays baglayir vo

39



NOVICE FACULTY DEVELOPMENT

man ¢ox pesman olurdum semestrin sonunda ki, niys mon ona asagi
qiymat yazmisdim. Tolobalori taniya bilmadiyims gore heyfislonirdim

[In my early years, | used to ask a question and immediately assign a
grade. Then, at the end of the semester, | realized that the student was
getting stronger, and | regretted that | had written him a low grade at the
beginning of the semester. Now | don't do so. I used to regret for not being
able to know the students]

Additionally, a faculty member at University D indicated and her attitude towards
students: “Mon nisbaton daha ciddi miiollim idim. Indi onun pesmanciligini ¢okirom ki, kas bir
az daha yumusaq olaydim.” [I was a little strict teacher. I regret it so much. I would try to be
softer.]

While regretting their past experiences, faculties referred to insufficiency in
communication with students and their attitude towards them. They mentioned their lack of
communication that had led to prejudiced attitude those faculties had held toward the students
which made them end up having unfair treatment for others.

Faculty members also underlined the negative effect of being satisfied with current
knowledge. They valued being constantly in search of new methods and sources, which

could enhance their knowledge and maintain development as a faculty member: “Moan har seyi

bilirom’’ har seyi mohv eds bilor.” [I know everything” could ruin everything.], stated a faculty

member at University C. They indicated being always in search of new knowledge would help
them not to stop on the way of being professional. They did believe that the knowledge and
expertise that an individual teacher brought to the cognitive demands of instructing were at the

heart of good teaching.
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Difficulties Encountered

Experienced faculty members also recognized difficulties they encountered in the early
years of teaching at university, emphasizing communication and classroom management as the
most challenging aspects for the one who was new in the profession. The faculty member at
University B underlined the vitality of communication and how it might cause a problem

between an instructor and students:

Miitloqdir ki, miisllim sarhoddi qorumagi bacarmalidir. Hor grupa gors bu
sorhod doyisir. Hor miisllimin xarakterino gors bu sorhad doyisir. Darsin
xarakterino gora, dorsin tohsilin hans1 miiddstinds, hans1 morhoalosinda
verildiyino go6ra, magistrdir mi, bakalavrdir mi, MBA-dir mm? Sizin
dorsiniz onlar ticlin na doracada vacibdir? Ixtisas fonnidir mi? geyri-ixtisas
fonnidir mi? Sinfin kontingentinin boyik oksoriyyati qizdirmi yoxsa
oglandirmi? Sinifdoki kegid bali necodir? Bitun bunlar tosir gostorir
linsiyyato.

[The teacher must be able to protect the border. This boundary varies for

each group. This boundary varies according to the nature of each teacher.

Depending on the nature of the course, the duration of the course, at what

stage of education, is it a master's degree, a bachelor's degree or an MBA?

How important is your lesson to them? Is it a specialty? Is it a non-specialty

subject? Is the vast majority of the class contingent girls or boys? What is

the passing score in the class? All this affects communication.]
The provided example highlighted the relationships between students and an instructor. Such
relationships may have served best when the instructor managed to establish a right ratio of

interaction.

Support from Experienced Faculties

Experienced faculties provided their novice colleagues with the support that benefited in

finding resources and preparing lectures for the class. The novice faculties highlighted the
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significance of observation as the core element of support from the experienced faculty
members. Even the experienced faculty member of University C shared a distinctive practice she
had during the first three years of teaching. She was regularly observing and assisting the faculty
teaching Mathematical Analysis and shared the following insight related that experience:
Riyaziyyatdan bir ixtisas fonni var idi. Homin fonni yalniz bir miisllim
Oyrads bilirdi. Mani 6z davamgisi kimi goriirdii. 1 fonni todris ede bilmok

tictin 3 il bir miiallimin dorsini miisahide etmisom. Indi 0 fanni 6yroda bilon
tok monom

[There was a specialty in mathematics. Only one teacher was able to teach
that subject. He saw me as his successor. | observed a teacher's lesson for
3 years to teach 1 subject. Now | am the only one who is able to teach that
subject]

Regarding such a distinctive case, experienced faculty’s involvement in the novice faculty
development affected her professionally even though there was not a formal mentoring program
at the university, since three years were a long period of time for someone’s growth and
specialization in teaching.

Figure 3
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Interview Results with the Heads of Department

Another source of data was the perceptions of department heads at four universities. After
coding their insights, the following categories emerged: eligibility, competencies, induction,

difficulties, and support (See Figure 5).

Eligibility
All four department heads indicated having a right reference and meeting degree
requirements as the main criteria for evaluation regarding the faculty in the hiring process at all

four universities. Hence, formal eligibility requirements for being hired by higher education

institutions (HEIS) were not available in place.

Competencies

The main competencies that department heads expected academic staff to possess were
strong academic background, subject knowledge, communication and language skills, and usage
of programs and electronic sources. They highlighted the importance of communication as well
as the individual approach in the teaching process. Language skills of academic staff and usage
of programs and electronic sources mattered for administration since they facilitated the resource
exploration process and enlarged their research horizon.

With regard to the vitality of language skills, a head of department at University B noted:
“Qobul etsok do, etmosok do elmin dili ingilis dilidir.” [Whether we admit it or not: the language
of science is English.]. Likewise, the experienced faculty member at University C emphasized:

Bizdo regionda digar bir problem odur ki, xarici 6lks kitabxanalarina ¢ixis
imkant. Bu imkani institut yarada bilor. Lakin onun no doracads istifado
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olunmasi problemdir. Miisllimdo Xarici dil bacarig1 olsa ¢ox daha yaxs1
olar. Ali moktoblor tigiin dorsliklor artiq son 20 ildo yazilmir. Cografiya
fonnini men tadris edonds kitab yox idi. Kitablar ¢ox 'kasib' idi. Man
macbur oldum xarici dlkodoki kitablara miiraciot etdim. Polsa, Ingiltara,
Amerika kitabxanalar1.

[Another problem we have in the region with [novice faculties]is access
to foreign libraries. This opportunity can be provided by an institution.
But the extent to which it is used is a problem. It would be much better if
a faculty has foreign language skills. Textbooks for universities have not
been written for the last 20 years. When | taught geography, there were
no books. The books were very 'poor'. | had to turn to books abroad.
Libraries of Poland, England, America.]

The above-mentioned example elucidated that administration considered language skills as the
vital element when deciding to hire teaching staff for the school even though they were not the
official requirement in higher education institutions (HEIs). The rationale behind that decision

was the immense opportunity of finding rich sources for teaching and research. Another

competence mentioned by heads of departments was novice faculties’ ability to use electronic

sources in teaching and research. The department head at University B noted the ineffectiveness

of lecturing at higher education at present. He mentioned that if electronic sources were not
utilized in the auditorium, students’ authentic interests and needs remained unattended:

Daha sar1 varaqlords miihazirs oxunan vaxtlar gedib. Biz buna istasok do
davam eds bilmorik, ¢iinki taloba iigiin bunun heg¢ bir chomiyyati qalmur.
Talobo diisiiniir ki, mon bunu gedib evds ds oxuya biloromss burda niys
qulag asrram. Ona goro do miiollimlor digor vasitolorlo dorsi effektiv
etmaya ¢alismalidirlar.

[Gone are the days of lecturing on yellow cards. We can't continue even
if we want to, because it doesn't matter to the student. The student thinks
that if I can go and read it at home, why am | listening here? Therefore,
teachers should try to make the lesson effective by other means.]

44



NOVICE FACULTY DEVELOPMENT

The participant underlined that teaching in HEIs should have been in compliance with modern
technology. Being an effective instructor and creating a conducive learning environment urged
them to attend to students' needs and interests.

Likewise, the department head at University B highlighted the importance of computer
literacy of a novice faculty that may have assisted in building their own and institutional research
capacities:

Bizim U¢ln 6namli olan amillardan biri ds tadqiqatdir. Bu glin diinyada
bir ¢ox data proqramlar: var ki, cox ¢atin bir taqqiqat modelini ¢ox
asanligla qurmaga komok edir. Vacibdir ki, kariyerasini ali tohsildo

qurmagq istayan biri belo proqramlarda islomoys meyilli olsun ki, biz do
onun tadgiqatindan yararlanag.

[One of the important factors for us is research. There are many data
programs in the world today that help to build a very difficult research
model very easily. It is important that someone who wants to build a
career in higher education tends to work in such programs so that we can
benefit from his research.]

The aforementioned example indicated that administration in HEIs highly valued computer
literacy of novice faculties since it could influence the teaching and research capacity of the

educational institution.

Induction

Considering the induction process of novice faculties, two findings had been identified
which were observation and being hired for another position for a while to get adjusted to the
work environment. All heads of departments highlighted the absence of a formal regulation,
however, novice faculties were required to observe class sessions for a few months to get
exposed to the real classroom environment and perceive lecturer-student interaction.
Additionally, heads of department at University A, B, and D emphasized that most of the time
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they hired novice members for other positions, such as assistants and coordinators, until they
were able to build a sense of identity in the community and gain a deep understanding of rules
and regulations. The department head at University D asserted:

Biz tobii Ki, tozo mozun olub golon adami birbasa auditoriyaya

buraxmiriq. ©vvalco onu bir basqa vozifods iso qobul edirik. Masalo

laborant, kitabxanag1 vo ya tolobo elmi comiyyatinds is¢i kimi iso qobul

edirik ki, miihito uygunlagsm, bir gorsun bir tolobolordo neco roftar
edirik, mithazirolori neco hazirlayirig.

[Of course, we do not admit a new graduate directly to the audience. First,

we hire him in another position. For example, we hire them as a laboratory

assistant, a librarian or coordinator in the Student Scientific Society to

adapt to the environment, to see how we treat students and how we

prepare lectures.]
He explained how the administration had planned an adaptation process for novice faculty
members without having any specific induction process. They just relied on internal rotation
when it comes to the learning process of novice faculties. They did see class observation and

working in another position as novice faculty members’ adaptation process.

Difficulties

In the category of difficulties, verbal bullying as a form of misbehavior displayed by
students and not being specialized in content knowledge may have led novice faculties to go off
topic. Both themes had been identified as major difficulties that novice faculties encountered
while interacting with students. The head of department at University A noted:

Bir imtahanda toalobalorin bitiin texniki vasitalorini gotirib deys, iKinci
imtahana golondo artiq 0 miislimays replikalar atmagqla incidirdilor.
Hotta miislllim aglamisdi imtahanda. Cixmaq istoyirdi otaqdan. Monda
galib dedim ki, 'yox ¢ixmayacaqsan mohz o toloba gérmelidir ki,sonin
burada ustlnliyiin var. ©gor miisllim otagdan ¢ixsayd: talobads bels bir
diistinca yaranacaqdi Ki, 'mon miisllimdon iistiinom, mon ona galib
goldim.
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[Once the teacher picked up all the electronic devices of the students
before the exam and in the second exam, the students started verbally
bullying that teacher. Even the teacher cried during the exam. She wanted
to go out. | went there myself, sat at the back desk and told her that you
should not leave the room. It is the student who should see that you are
more advantageous here. If the teacher left the room, the student would
think, “I am superior to the teacher, | defeated her.”]

She accentuated the administration's effort to compensate for inefficiency in novice faculties’
interaction with students. The example showed that any instances of misbehavior mainly
occurred when novice faculties were not able to manage the audience.
The head of department at university C emphasized novice faculties’ difficulties in lecturing on
the subject. As they were not specialized in content knowledge, they often went off the topic and
could not manage the auditorium:

Bura oyalot universitetidir vo bizdo kadr tominati o godor do giiclii deyil.

Ona gora do miisllimlor bazon mocbur olurlar specialist olmadiqlari

fonnlori tadris edirlor. Man ¢ox vaxt anidon doarslors daxil olub miisahido

edirom. Gorlirom ki, miisllimin giicii ¢atmir auditoriyanin 6niindo 90

doqigo tam gotiro bilmir. 20-30 doqiqodon sonra kegir basqa mdvzulara.

Butun dars boyu usaqglarin diggoetini 6ziinds saxlaya bilmir.

[This is a provincial university and our staffing is not so strong. Therefore,

teachers are sometimes forced to teach subjects for which they are not

specialists. | often enter classes suddenly and observe. | see that the teacher

is not strong enough to bear a full 90 minutes in front of the audience. After

20-30 minutes, he or she moves on to other topics. Cannot keep children's
attention throughout the lesson.]

He mentioned the insufficiencies in staffing regarding the particular subjects that required
specialized deep content knowledge.
The findings revealed that universities may have had difficulties with novice faculties due

to their lacking deep content knowledge and classroom management skills.
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Support from Administration

Another category comprises support for novice faculty members provided by
administrative staff in their early years at higher education institutions (HEIs). More common
types of support found were formal meetings with administration and experienced faculties. The
novice faculties were introduced to experienced faculties so that they could discuss the course
syllabi and teaching materials. Being treated in a more equal and modest way by administration
was reported as another type of support the novice faculties received. The head of department at
University C expressed the importance of such support for novice faculties’ adjustment to the
working environment:

Bura oyalot universitetidir. inzabat¢iliq burda iso yaramir. Bu kigik bir
comiyyatdir vo insanlar bir-birini taniyir. Siz onlarla daha tovazokar

davranmalismiz vo yeni golon miisllimloro digor tocriiboli miiollimlor
Kimi davrandiginiz zaman onlar 6zlorini daha doyarli hiss edacaklor.

[This is a provincial university. Hierarchy does not work here. It is a small
community and people know each other. You need to behave in a more
modest way and when you behave with novice faculty in a way that you
behave with experienced faculty, they are going to feel more valued in
the community.]

The quote indicated that equal treatment of novice and experienced faculties could be another
type of support for motivating and maintaining novice faculties’ feeling of being valued.
However, the head of department at University D spotlighted the lack of psychological

awareness in management:

Biz sadoco istigamot veririk. Monco burada bosluq var. Bu istiqgamatlo

bagli bir treninq toskil olunsa daha yaxs1 olar. Biz idaroetms ilo bagh no

iso yeni bir sey &yronib, totbiq edok. Umumi idaroetmods psixoloji

cohodddon idarsetmo var. Cotin voziyyatlords atilas1 addimlar, verilosi

reaksiyalar. Bu baximdan bizim 6ziimiizods ehtiyac var ki, biz hansi
addimlar1 atsaqg, daha yaxsi olar.

48



NOVICE FACULTY DEVELOPMENT

[We just give direction. | think we have a gap here. It would be better to
organize a closed training in this direction. As one from administration |
also need training for such kinds of situations. There is a management of
psychological effort in general management. Steps to be taken in difficult
situations, reactions to be given. In this regard, we need to take better
steps.]

He shared the deficiencies in their management system that prevented them to establish a well-
grounded mechanism for their interaction with novice faculty members. The head of department
also acknowledged that there was a gap in creating a conducive working environment.

A support that novice faculties received from administration was to be engaged in
professional development programs (PDPs). The head of department at university C accentuated
that they involved novice faculties in those programs, content of which might align with novice
faculties’ interests and professional development goals. The department head at University A
asserted, “Biz onlar1 6z ixtisas saholoring aid olan programlara colb etmoys c¢alisiriq ki, onlar
daha cox istiraka va sertifikatlasdirmaya daha ¢ox meyilli olsunlar.” [We are trying to involve
them at those programs which are related to their specialized areas so that they are more willing
to participate and being sertificied.] and her counterparts at University D and B mentioned how
they were using PDPs as a stimulation for promotions sharing the following insight, “Onlar
istirak etmoyo meyilli olurlar, ¢iinki biz vozifs artimi vo ya daha ¢ox dors saat1 toklif edirik.”
[They are willing to participate, because we are offering promotions or more teaching hours.]
Similarly, the head of department at University B was cognizant of PDPs importance and added,
“Miibarize edirson, dyronirson vo aragdirma aparirsan. ©gar aziyyatiniz qiymotlondirilmozss,
ikinci il aziyyot ¢okmoyacoksiniz.” [You struggle, you learn and you do research. If this labor is
not evaluated, you will not suffer for the second year.]

The aforementioned insights professed that professional development programs may have been
utilized as a reward and promotion mechanism at all four universities.
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Being overloaded with work and taking responsibilities were another finding regarding
support provided by administration. A head of department at University A confessed:
Mon  tocriibesiz miiollim  olanda mosuliyyatlorimo  géro  ¢oX

qozablonirdim, ¢unki onlar kifayst qodor ¢ox idi. Ancag indi onlara
togokkiir edirom, ¢ilinki moni asl pesokar etdilor”.

[When | was a novice faculty, | was very angry about my responsibilities
because they were quite a lot. However, now | am thankful for them
because they made me a real professional.]

Likewise, the head of the department at University C stated: “Son daha ¢ox miiallimi yiiklodikca,
0 daha ¢ox pesakarlasir.” [ The more you load, the more they grow.]

Considering two quotes above, the heads of departments at University A and University C
defined being more professional and skilled as a result of being overloaded and taking more
responsibilities.

The department heads associated their early years as a faculty member with their attitudes
towards novice faculty development and concluded that overloading novice faculties with work
and responsibilities was a way of support for their professional development.

Figure 4
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Summary of the Findings

Generally, study findings imply that novice faculty members do encounter certain issues
when they are new in the academic sphere and teaching. They do have difficulties with teaching
issues and communication mainly. Summary findings also inform us about possible support from
experienced faculty members in administration that is mainly related to their class management
strategies and interaction with differ students. Additionally, it has been identified what kind of
policies and regulations are in place for novice faculty development.

Figure 5

Summary of the findings: Data Triangulation
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Chapter V: Discussion

This study aimed to explore in greater detail challenges that novice faculty encounter in
their early years of being a faculty member. Besides, the study targeted to shed light on the role
of support that novice faculty may have received from senior faculty members at public
universities regarding their academic, administrative and teaching practices.

Before starting discussion related to the available literature, it is crucial to analyze some
of my assumptions that have not aligned with the study findings. Despite all their difficulties in
the early years of the academic career, novice faculties had only been provided with the
permission for observation in class sessions and informal mentoring (Mazerolle, 2018) in place. |
anticipated to discover that universities had special mechanisms designed for the development of
novice academic staff (Remmik & Karm, 2012). However, it turned out that there had never been

a particular program implemented for that purpose.

Induction

In today's societies, higher education is still one of the most important requirements for
ensuring a competent and diversified workforce. Nevertheless, more infrastructure and more
educational programs are insufficient to generate qualified labor at the higher education level.
The human aspect of higher education is the most crucial component of its accomplishment. An
efficient and profitable educational institution seeking to provide a praiseworthy service to the
community at large needs more than just subject matter expertise. As a result, the HEIs faculty
members' competence, diligence, and other specialized qualifications are absolutely critical.

The development of expertise and dispositional qualities among inexperienced academic

staff in institutions of higher learning is a worldwide concern. Induction is one of the
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components that should be considered since the study seeks to examine the support systems
provided at public universities in Azerbaijan. Induction is a mechanism of exposing new faculty
members to the colleges' and departments' culture, norms, and procedures, as well as their tasks,
responsibilities, and expectations. According to Phillips (2015), induction is the process of
making investments that improve the efficacy of newcomers. Participants in this study stated that
they had never been through a formal induction procedure focused at their professional growth.
This process took place only informally, with experienced and novice faculty members
exchanging thoughts and resources. Regarding the attitude of the administration to the absence of
such a mechanism, all four heads of department in the study emphasized that they regulated this
procedure by hiring novice faculty members for another position such as administrative assistant,
librarian or teaching assistant. That is the reason they did not see any need for the development
of their new academic staff. As Bauman (2005) explains although novice faculty members may
not have been responsible for teaching, their involvement in the community may have aided

them in developing their professional competence.

Competencies

Competence entails the ability to meet complicated requirements by relying on and
utilizing psychosocial factors, such as skills and attitudes, in a specific setting. The commitment
to quality by an educator requires certain competencies. Educational research related to teachers'
competency is serious when attending to the needs of novice university teachers and enhancing
the professional skills of experienced ones since all of them must face the problems of
sophisticated 21st century society (Altbach, 2007). In this study, content knowledge, content
delivery, soft skills and language skills were identified as the main competencies that were

crucial for the novice faculty members at public universities in Azerbaijan. Especially, their
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content knowledge and the delivery of it were crucial in terms of holding the attention of the
auditorium during the whole class session.

Moreover, soft skills such as oral and written communication skills, computer skills,
stress management skills, interpersonal skills were also considered as the main competencies
since they refer to adapting to a volatile environment and effectively presenting persuasive
arguments (Jeyaparvathi, 2018).

Lastly, foreign language skills of a novice faculty member was crucial for novice faculty
members’ competency level since they were considered as a new blood and required to bring
something new on the table. Hence, they were required to know a certain foreign language to
research the development of new ideas and make changes in an organization. Likewise, Henard
and Leprince Ringuet (2008) state that modern students necessitate new instructional strategies.
Modern technology has made their way into the classroom, altering the character of student-
professor relations. Governments, students and their families, companies, and fund sources are

all demanding more value for their money and more efficiency from education.

Challenges Encountered

In their first year as a staff member of an academic community, the main challenges that
novice faculties encountered were aggression from class which was mainly related to the small
age gap and novice faculty’s ability to manage the class and interaction with students; obtaining
sources and materials due to lack of language skills. What | obtained from the interview data was
that the small age gap could make the situation even more challenging for novice faculties no
matter if they were more knowledgeable and qualified. Austin (1992) and Healey (2000)

concluded that faculty members in higher education typically had been trained in their subject
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matter but not in pedagogy (Austin, 1992; Healey, 2000). While attempting to be either more
polite or strict and democratic, novice faculties at three out of four universities were verbally
bullied and encountered student misbehavior. Such an experience may have determined lack of
support with regard to pedagogy in three universities. Not having difficulties with content
knowledge but lacking appropriate skills and teaching strategies might cause verbal bullying and
student misbehavior. These findings have proposed the prevailing knowledge of theory novice
faculties possess and lack of practice when they start to teach right after graduation (Remmik &
Karm, 2012).

Karakas (2012) has identified a number of issues and concluded that faculty development
IS necessary in certain areas, including appropriate teaching skills, efficient use of electronic
tools, statistical modeling training for research, writing and publishing articles, and the use of
English as an academic lingua. More precisely, academics can consider the use of English in
academic contexts as one of the most essential goals for sustaining the continuously changing
needs of the scientific world (Flowerdew, 2001, 2007; Salager-Meyer, 2008; Tardy, 2004). With
regard to that, language skill was another difficulty for novice faculties since they were
surrounded by an academic community where they were required to put something new on the
table (Remmik & Karm, 2012). As available teaching resources and research on teaching are
mainly in English, novice faculties may have difficulties with utilizing them in daily practice.
From this point of view, | have come to the conclusion that in an academic environment, having
effective teaching methods and striving to be an academic depends on the foreign language

knowledge and skills as well as an individual’s ability to use it for his or her efficiency.
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Support from Community

Regarding the support from the university community, namely, administration and
experienced faculty members, I have also found that there was not a specific induction process
that was designed for the purpose of occupational adaptation (Gajda, 2019) of novice faculty
members. Considering mentoring activities, the data I have analyzed have not revealed any
attempt for the implementation of a formal mentor-mentee interaction (Mazerolle, 2018). This
interaction was being held only in an informal way which could make the situation even more
difficult since there was not any clear-cut regulation for both parties which could encourage them
for mentoring. However, a study done by Mazerolle (2018) emphasizes that mentoring may
assist a novice faculty during the induction and transition stages. Exploring mentoring, he claims
that it benefits knowledge exchange at institutional level and career objectives which in turn
provides continuous support for research (Mazerolle, 2018). Mentoring may also stimulate
collective participation, tend to focus on content, and empower cohesion to and alignment with
norms and assessments (Birman et al., 2003; Garet et al., 2001). Nevertheless, at four of the
universities that I conducted my research, novice faculties were only being provided with the
opportunity of class observation and presenting demo classes a few times per semester. Only in
one of the universities, an experienced faculty stated that she was informally mentored by her
predecessor and permitted to observe and analyze his class for three years so that she would
become a specialist to teach Mathematical Analysis.

Overall, any induction process which covers mentoring and professional development for

novice faculties has not been identified at all four universities.
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Professional Identity

Given that novice faculties were entering an existing and complicated system with socio-
cultural and micropolitical relationships (Haberman, 2004), they needed to negotiate their
identity in order to define, negotiate, and create a presence for themselves (Lave & Wenger,
1991; Remmik, et at., 2011). At three universities out of four, their own graduates with Masters’
degrees were recruited to teach undergraduate courses. They were hired as a teaching assistant or
for another position such as librarian, undergraduate advisor or administrative assistant that was
apart from teaching, and they had been given a specific amount of time to adapt to the
community within the university and the teaching process. Since three universities out of four
were hiring almost their own graduates, they may not have acknowledged the importance of
induction for novice faculties as Hermans and Dimaggio (2007) found. Building professional
identity (Haberman, 2004) for novice lecturers occurred as a result of a conversation between
self and external reality when they were learning and adapting to the community (Hermans &
Dimaggio, 2007). When novice faculties were a part of the community in three universities out
of four, they may have not been responsible to teach, still their presence in that community may
have assisted them to build their professional identity (Bauman, 2005).

In brief, the interviews with all participants also informed me that being a graduate of the
same university, obtaining a master’s degree in it and receiving a reference from the right
supporter, who might be a novice faculty’s professor or department head, could serve for their

eligibility to work at that institution.
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Implications

The first implication for research is related to findings on the relationship between the
induction of novice faculty members and their professional development. | would suggest further
research to be conducted on investigating the relation between the induction of novice faculty
members and their professional development through quantitative research with a larger sample.
The second implication of this research is the community practice that may have a positive effect
on novice faculty members’ professional development and building a culture of support for them,
which also needs to be examined by utilizing different research methods.

Besides, the research findings would also contribute to the need for establishing
mentoring relationships with the experienced faculty members to maintain novice faculty
members’ professionalism and accountability as a teaching force and also further mentoring

programs.
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Recommendation

This research is timely and relevant in the context of Azerbaijani higher education as the
main purpose of it is to develop the human capital of the nation. Since teaching staff remains as
one of the core elements for fulfillment of this purpose, higher education institutions (HEIs) in
Azerbaijan should properly take the development of novice faculty members into account. HEIs
should acknowledge that early years of being a member of the academic community becomes
challenging for the majority of novice faculties. Although novice faculties are welcomed for
exchanging ideas in the community of practice (Wenger, 1998; Marcos et al., 2014), there is an
urgent need for professional initiative regarding novice faculty members’ professional
development and occupational adaptation (Gajda, 2019). This study has concluded that none of
four HEIs chosen as a research site has implemented a specific induction process for novice
faculty to assist them in their early years of being a faculty member. Such an induction program
which aims at stimulating novice faculties’ adaptation to the professional community (Hord,
1997; Marcos et al., 2014) may serve as a core element for the notion of novice faculty
development. Indicated induction programs may contain several elements to serve for the best:
mentoring (Mazerolle, 2018), teaching methods (Demougeot-Lebel & Perret, 2011), research
capacity building (Barlou & Antoniou, 2007) and demo classes (Zemichael, 2018).

Mentoring may correspond to the challenges of novice faculty members in regard to the
adaptation to an academic community and assist them to acknowledge what being a faculty
member is like to be (Sadler, 2008). Inclusion of how to apply teaching methods (Demougeot-
Lebel and Perret, 2011) as a support mechanism may benefit them to decrease verbal bullying

and misbehavior students display to a minimum and lead to effective classroom management.
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Besides, research capacity (Barlou & Antoniou, 2007) building may serve for the
research based initiatives (Karakas, 2012) of the institution and assist novice faculty members to
acknowledge their responsibility in an academic community. Via demo class sessions, novice
faculty members may receive an opportunity to have diverse perspectives that may serve for

discussing insufficiency in their teaching and ways for further improvement.

Conclusion

In conclusion, the above-discussed findings indicate that in the Azerbaijan Higher
Education system, novice faculty members mainly encounter problems related to communication
and teaching. They do obtain informal support from their more experienced colleagues.
However, a particular induction process aimed at development and occupational adaptation of
novice faculty members has not been found in those HEIs where this study was conducted.
Hence, this research could contribute to the development of a new policy for HEIs in Azerbaijan

to achieve quality education and affect human capital development.

61



NOVICE FACULTY DEVELOPMENT

Appendix A: Informed consent

Novice Faculty Development at Public Universities in Azerbaijan

Dear Participant:

| am Laman Panahli who is a student in the MAEM 2022 program at ADA University.
You are invited to participate in the research “Novice”, which intends to explore novice
faculties’ perceptions about support from their experienced colleagues and administration. My
research is conducted under the supervision of Dr. Vafa Yunusova who is the assistant professor
at School of Education at ADA university.

You will be asked to participate in an interview which will last 60 minutes and
answer several open ended questions given by the researcher. You have the right to deny your
participation and quit the project at any time. The interview will be audio recorded and then
transcribed if you choose to participate.

To safeguard participants/your identity after data collection, the researcher will exclude
names and personal identifiable information for protecting confidentiality. You will be given a
codename of your choice, and every precaution will be made to secure your anonymity. During
the encoding stage, only objective reviewers who agree to the confidentiality rules will be able to
see your responses. These reviewers will not have access to any direct information that may
allow them to link the answers to you, and they will not be able to see your identity.

If you have any questions about the research, please feel free to contact the researcher,
Laman Panahli by email Ipanahli1l3245@ada.edu.az and Dr. Vafa Yunusova, the supervisor, by
email vyunusova@ada.edu.az .

Thank you for participating in this research.
I (fill in your name here) consent to participate in (insert study name here) conducted by Laman

Panahli. In addition, by signing below I agree to allow my responses to be audio-recorded for
this research purpose.

Signature

Date

62


mailto:lpanahli13245@ada.edu.az
mailto:vyunusova@ada.edu.az

NOVICE FACULTY DEVELOPMENT
Razihq Formasi

Azorbaycan Dévlet Universitetlorindo Az Tocriiboli Akademik Heyotin inkisafi

Hormatli istiraket,

Monim adim Loman Ponahlidir, ADA Universitetinds MAEM 2022 programinin
tolobasiyom. Akademik foaliyyato yeni baslayan tocriibasiz miisllimlorin rohbarlik vo tacriibali
professor-miiallim heyaoti torafindon gostarilon dastayi ilo bagl fikirlorini §yronmok mogsadilo
aparilan todqiqatimda istirak etmoaya dovat olunursunuz. Tadqiqat isim ADA Universitetinin
Tohsil faultasinin professoru Dr. Vofa Yunusovanin rohbarliyi altinda aparilir.

Sizdon 60 doqiqe davam edocok miisahibads istirak etmoyiniz vo tadqiqatgi torafindon
verilon bir ne¢a aciq suala cavab vermoyiniz xahis olunacagq. Istonilon vaxt istirakinizdan imtina
etmok vo layihadon ¢1xmaq hiiququnuz var. Istirak etmoyi se¢diyiniz toqdirde miisahibonizin
audio soklindoa sas yazisi aparilacaq vo sonra yaziya alinacaq.

Maslumatlari toplanmasmdan sonra kimliyinizin qorunmasi mogsadilo todqiqatei
maxfiliyl qorumaq ti¢lin adlar1 va soxsi identifikasiyanizi iize ¢ixara bilocok molumatlari istisna
edacak. Siza se¢diyiniz kod ad1 verilocok va anonimliyinizi qorumagq ti¢iin hor ciir tadbir
goriilocok. Kodlagdirma marhoslasinds yalniz maxfilik qaydalari ilo razilasan obyektiv raygilor
cavablarmizi géra bilacoklor. Bu proses raygilorin cavablari sizinlo alagalondirmays imkan
yaradacaq. Onlarin hans1 molumata birbasa ¢ixis1 olmayacaq vo onlar sizin soxsiyyotinizi géroa
bilmoyacoklor.

Todqiqatla bagli hor hansi sualiniz olarsa, Litfon, todqigat¢1 Loman Ponahli ilo
Ipanahlil3245@ada.edu.az vo elmi rohbor Dr.Vofa Yunusova ilo vyunusova@ada.edu.az
elektron pogt vasitasilo alago saxlaya bilarsiniz.

Bu arasdirmada istirak etdiyiniz Ugln tosokkiir edirik.
Mon (adinizi burada geyd edin) Loman Ponahli torofindon kegirilon (mdvzu admi bura daxil

edin) istirak etmoys raziyam. Bundan slavs, asagida imzalamagla mon cavablarimin todqiqat
magsadi U¢lin audio soklinds yazilmasina icazo verirom.

Imza

Tarix
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Appendix B: Permission Letter

No
“r 2022-ci il

Dear )

We would like to inform you that the final research (Novice Faculty Development at
Public Universities in Azerbaijan) conducted by Laman Panahli, a second-year student of ADA
University's MAEM 2022 Master's Program in Education, requires interviews among department
heads and faculty of your respected university. The purpose of the interview is to identify the
difficulties faced by less experienced academic staff in terms of academic, pedagogical and
administrative issues.

For this purpose, we ask you to create conditions for the research.

Thank you for your cooperation.

Sincerely,

Vofa Kazdal
Vice Rector, Academic Affairs
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icazo Moktubu

No
“” 2022-ci il

Hormothi ,

Nozorinizo ¢atdirmaq istordik ki, ADA Universitetinin  MAEM 2022 “Tahsilin
Idaroedilmosi” ixtisasi iizro magistr programmnin ikinci kurs tolobasi Loman Panahlmmn apardig
yekun tadqiqat isi G¢tin (Novice Faculty Development at Public Universities in Azerbaijan;
Azorbaycan Dovlet Universitetlorindo  Yeni Iso Baslayan Akademik Heyotin Inkisafi)
universitetinizin kafedra rohborlori vo miisllim heysti arasinda intervyu kegirilmosi tolob olunur.
Intervyunun moqsadi az tocriiboli akademik heyotin akademik, pedaqoji vo inzibati mosalolor
baximindan iizlogdiklori ¢otinliklori miioyyonlosdirmokdir.

Bu mogsadls tadqgigatin aparilmasi G¢lin soraitin yaradilmasini Sizdon xahis edirik.

Omokdasliga gora tosokkiiriimiizii bildiririk.

Hormatls,

Vofa Kazdal
Akademik islor tizro Prorektor
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10.

11.

12.

13.

Appendix C: Department Heads’ Protocols

What is your position? How many years have you been in this position?
Could you please describe your job and responsibilities?

e Your educational background and experience
e Training or preparation to receive your current position

To what extent were you ready to take this position? How did you feel? Did you feel that
you made the right decision?

What qualities and competencies are important in your position and for the faculty?

Have you ever experienced any challenges related to induction and adaptation of novice
faculty? If yes, please provide some examples.

How would you describe the importance of communication between administrators and
faculty?

What are your perceptions about the role of administrators regarding the support of
novice teachers?

Do you think professional development is important to your department? If yes, how
important is it to you as an administrator and as a faculty member? Please, provide a few
examples.

In what ways do you think as an administrator you could encourage faculty to attend
professional development activities? Approximately how often do you think professional
development activities are offered in your department and generally across the university
and who is responsible for providing them?

In a few words please tell us how you would like to improve the professional
development program to better benefit the school environment and the working
conditions

Were you mentored by any of your colleagues when you started your profession? If yes,
please provide some examples.

Have you ever had a chance to be a mentor for your colleagues apart from your formal
responsibilities? If yes, who have mentored? As a faculty member and as an administrator
do you support mentoring of novice faculty members and in what ways?

Did you have difficulties in terms of balancing teaching, professional development,
research, and publishing in the early years of your career?
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14.

10.

11.

12.

13.

How do you think you assist novice faculties in balancing teaching, professional
development, research, and publishing?

Miisahibs Protokolu

Sizin vazifaniz nadir? Nega ildir bu vozifadasiniz?

e Zohmot olmasa, cari isinizi va vazifalorinizi tasvir eds bilorsinizmi?
e Tohsil kegmisiniz va tacriiboniz
Hazirki iginiz tiglin lazim olan tolim va ya hazirlgq.

Bu vazifani tutmaga no doracads hazir idiniz? Dizgiin qorar verdiyinizi hiss etdinizmi?

Sizin vazifaniz vo professor-miiallim heyati ti¢iin hansi keyfiyyatlor vo bacariqlar
vacibdir?

Tacriibasiz miisllimin is9 gabulu vo uygunlasmasi ilo bagli hor hansi problemlo
qarsilasmisimizmi? Ogar beladirss, zohmot olmasa bir nega niimuna gostarin.

Idarogilor vo miiallimlor arasinda {insiyyatin ohomiyyatini neca tosvir edordiniz?

Tacriibasiz miiallimlora dastok ilo bagli idaragilorin rolu haqqinda tasavviirloriniz
necadir?

Sizca, pesokar inkisaf s6baniz Uglin vacibdirmi? ©goar beladirsa, bir idaragi va bir
miisllim Kimi sizin G¢lin na daracads vacibdir? Zohmot olmasa bir ne¢a niimuns gostarin.

Sizco, bir idarag¢i olaraq miisllimi pesokar inkisaf tadbirlorinds istirak etmoyo hansi
yollarla havaslondirs bilorsiniz?

Sizca, sizin departamentinizdo vo imumiyyatlo universitetdo pesokar inkisaf foaliyyatlori
toxminan na gadar tez-tez toklif olunur v onlarin tomin edilmoasina kim cavabdehdir?

Pesoya basladiginiz zaman homkarlarinizdan kimss sizo maslohat goribmii? Ogor
beladirso, zohmat olmasa bir ne¢o niimuna gostorin.

Formal 6hdsliklorinizdon bagqa homkarlarmniz G¢iin mentor olmag sansiniz olubmu? Sgor
beladirsa, kim mentorluq edib? Bir professor-miisllim heyoti vo bir idaragi kimi siz yeni

baglayan professor-miisllim heystinin mentorlugunu dostokloyirsiniz vo hansi yollarla?

Karyeranizin ilk illorinds todris, pesokar inkisaf, todqigat vo nosriyyati balanslagdirmaq
baximindan ¢otinlik ¢okdinizmi?
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14. Tadris, pesokar inkisaf, todqiqat vo nasriyyat isini balanslagdirmaqda tocriibasiz
misllimlara neco komok etdiyinizi distiniirsiiniiz?
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10.

11.

12.

13.

14.

Appendix D: Experienced Faculties’ Protocol

What subjects do you teach? How many years have you been teaching?

Could you please describe your current job and responsibilities?
e Your educational background and experience
e Training or preparation to be hired for your current job.

What qualities and competencies are important in teaching in higher education?

What are some positive and negative aspects of teaching in higher education that have
influenced you personally or professionally?

To what extent were you ready to teach in higher education? How did you feel? Did you
feel that you made the right decision?

What was your biggest challenge when you started your profession?
How important was communication for you as a novice faculty? If you find it important,
how and by means of what did you communicate with your colleagues, coordinators, or

administration? Please, be specific and provide examples.

Were you mentored by any of your colleagues when you started your profession? If yes,
please provide some examples.

Have you ever had a chance to be a mentor for your colleagues apart from your formal
responsibilities as a faculty member?

What elements do you think should be included in the induction of novice faculties that
allow them to grow into professionals?

Do you feel any responsibility out of your job description for the development of novice
faculty? If yes, what this/these responsibility/ies may be? Please, name two or three of
them.

Do you support novice faculty? If yes, what support do you provide? What supports do
you believe novice faculty may find most valuable?

What would you recommend for novice faculty not to do in their early career path?

If you had a chance to go back to the early years of your profession, what would you do
differently to build your career?
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15.

16.

17.

10.

Did you have difficulties in terms of balancing teaching, professional development,
research, and publishing in the early years of your career?

Do you think that professional development activities are important for faculty
development? If yes, how?

If you go back to the early years of your career, what support did you get as a novice
faculty? Being an experienced faculty what support do you wish you had received in
those years, but did not?

Miisahiba Protokolu
Hans: fonlori todris edirsiniz? Nego ildir dors deyirsiniz?

Zohmoat olmasa, cari isinizi va vazifalorinizi tasvir eds bilorsinizmi?
e Tohsil kegmisiniz va tocriibaniz

e Hazirki iginiz iiglin iso gbtiiriilmok UgUN tolim vo ya hazirhq.

Ali tohsil miiassisalorinds todris zamani hansi keyfiyyatlor va saristalor vacibdir?

Ali tohsilds todrisin sizo soxson va ya pesokar sokilds tasir edon miisbat vo manfi
cohotlori hansilardir?

Ali tohsilds tohsil almaga na daracads hazir idiniz? Neca hiss etdiniz? Diizgln qorar
verdiyinizi hiss etdinizmi?

Pesoya basladiginiz zaman an boyiik ¢atinlik no idi?

Tacriibasiz miiallim kimi {insiyyat sizin iigiin no doracads vacib idi? Ogar siz bunu vacib
hesab edirsinizso, homkarlariiz, koordinatorlariniz vo ya administrasiyanizla neco vo no
vasitasilo alaqo saxladiniz? Zohmat olmasa, konkret olun vo niimunalor géstarin.

Pesoya basladiginiz zaman homkarlarinizdan kimss sizo moslohat goribmii? Ogor
beladirso, zohmat olmasa bir ne¢o niimuna gostorin.

miiallim iizvii kimi rosmi 6hdoliklorinizdon basqa homkarlariniz {i¢iin mentor olmaq
sansmiz olubmu?

Sizco, yeni baslayan miiollimlorin iso gobuluna hansi elementlor daxil edilmslidir ki,
onlarin pesokar kimi yetismosing sorait yaradir?
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11.

12.

13.

14.

15.

16.

Tacriibasiz miisllimin inkisafi Uguin is 6hdosliklorinizds har hansi bir masuliyyat hiss
edirsinizmi? Ogor beladirss, bu/bu masuliyyatlor/mosuliyyatlor no ola bilor? Xahis
edirom onlardan iki-tigliniin adini ¢okin.

Tacriibasiz miiollimni dastokloyirsinizmi? ©gar beloadirss, hansi dostoyi verirsiniz?
Tacriibasiz miisllimnin hansi dastayi an dayarli tapa bilocoyins inanirsiniz?

Tacriibasiz miisllimlors ilk karyera yolunda no etmomayi tovsiys edordiniz? Pesonizin ilk
illorino gqayitmaq sansiniz olsaydi, karyeranizi qurmag U¢un nayi forqli edordiniz?

Karyeranizin ilk illorinda tadris, pesokar inkisaf, tadqiqat vo nasriyyat1 balanslagdirmaq
baximindan ¢otinlik ¢okdinizmi?

Sizco, pesokar inkisaf foaliyyotlori miisllimin inkisafi liciin vacibdirmi? ©gor beladirss,
neca?

Karyeranizin ilk illorine qayitsaniz, tocriibasiz bir miiallim olaraq hansi dostoyi aldiniz?
Tacriiboali bir miisllim olaraq o illords hansi dostoyi almaq istordiniz, amma almadiniz?
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10.

11.

12.

13.

Appendix E: Novice Faculties’ Protocol
What subjects do you teach? How many years have you been teaching?

Could you please describe your current job and responsibilities?

e Your educational background and experience
e Training or preparation to be hired for your current job.

What qualities and competencies are important in teaching in higher education?

Before you started teaching, what kind of problems were you expecting to face? Please
explain with some examples.

Did you feel that you made the right decision to teach in higher education? Were you
ready to teach? If yes, how did you feel?

Did the administration provide you a mentor as part of your induction? If yes, please
describe the role of your mentor/s and the level of support they provided you during your
induction process.

Do you feel that you are able to fulfill your responsibilities effectively? If so, how and by
whom are you encouraged to keep balance between teaching, professional development,
research, and publishing? Do you have any difficulties with one of them? If yes, name a
few difficulties

How do you understand professional development in your career? What sense does it
make to you in your development as a faculty?

What experiences have you had with your colleagues? Please, be specific and name at
least three.

Do you think it is easy for you to build relationships with your colleagues, coordinators,
or administration? If yes, how do you build these relationships? Please, provide
examples.

How important is communication for you as a novice faculty? If you find it important,
how and by means of what do you communicate with your colleagues, coordinators, or
administration? Please, be specific and provide examples.

When you face a problem, how do your colleagues, coordinators, or administration
cooperate with you? Please explain with some examples.

Who do you address questions related to teaching, professional development, and

research within the community that you are engaged in? Or do you think that you can
handle them yourself without any help from the community? If yes, how?
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14.

15.

16.

17.

What specific needs do you have? Please, name at least three of them.

Do you think your needs are met? If yes, how or in what ways? Please, provide a few
examples.

To what extent does your collaboration with your colleagues, coordinators, or
administration help you? Do you believe in their effectiveness? If yes, how and why?
Please be specific and provide a few examples.

What type of support would you like to receive from your colleagues, coordinators, and
administration nearest in future?

Miisahibs Protokolu

Hans: fonlori todris edirsiniz? Nega ildir dors deyirsiniz?

e Zohmot olmasa, cari isinizi va vazifalorinizi tasvir eds bilorsinizmi?
e Tohsil kegmisiniz va tocriibaniz
Hazirki isiniz {igiin igo gotiiriilmok UgUn tolim vo ya hazirhq.

Ali tohsil miiassisalorinds todris zamani hansi keyfiyyatlor va saristalor vacibdir?

Miiollimliys baglamazdan avval hansi problemlorls garsilasacaginizi gozloyirdiniz?
Zohmot olmasa bazi niimunslorls izah edin.

Ali tohsilds tohsil almaga no doracads hazir idiniz? Necs hiss etdiniz? Duzgin gorar
verdiyinizi hiss etdinizmi?

Induksiyanizm bir hissasi olaraq rohborlik sizo bir mentor taqdim etdi? Ogor belodirsa,
liitfon, mentorunuzun rolunu va induksiya prosesinds sizo gostordiklori dostoyin
soviyyasini tasvir edin.

Oz 6hdsliklorinizi somarali sokilds yerina yetira bildiyinizi hiss edirsinizmi? Ogor
beladirsa, neco va kim torafindon tadris, pesokar inkisaf, tadqiqat va nosriyyat arasinda
tarazlig1 saxlamaga tosviq olunursunuz? Onlardan biri ilo ¢otinlik ¢okirsiniz? Ogar
beladirsa, bir nega ¢atinliyi geyd edin.

Karyeranizda pesokar inkisafi neco basa diisiirsiiniiz? Bir miisllim kimi inkisaf etmoyiniz
sizin ti¢iin no mona kosb edir?
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10.

11.

12.

13.

14.

15.

16.

17.

Homkarlarinizla hansi tacriibalariniz olub? Zohmat olmasa, konkret olun va an az1 Ui¢
noforin adini ¢okin.

Sizca, homkarlarmiz, koordinatorlarmiz vo ya administrasiyanizla alagalor qurmagq sizin
Ucln asandir? ©gar beladirsa, bu alagalari neco qurursunuz? Zohmat olmasa, niimunalor
gostarin.

Tacriibasiz bir miiallim kimi iinsiyyat sizin ii¢lin no doracads vacibdir? Ogar siz bunu
vacib hesab edirsinizso, homkarlariniz, koordinatorlariniz vo ya administrasiyanizla neco
Vo na vasitosils linsiyyat qurursunuz? Zohmoat olmasa, konkret olun vo niimunalor
gostarin.

Problemls iizlosdiyiniz zaman hamkarlarimiz, koordinatorlariniz va ya rahbarlik sizinlo
neco omokdasliq edir? Zohmot olmasa bazi niimunalarls izah edin.

Mosgul oldugunuz icma daxilinds tadris, pesokar inkisaf vo tadqiqatla bagli suallar1 kima
invanlayirsmiz? Yoxsa siz elo diisiiniirsiiniiz ki, 6ziintiz onlarim 6hdasindan galo
bilorsiniz? Ogar beladirsa, neca?

Hans1 xususi ehtiyaclariniz var? Xahis edirom onlardan an azi t¢tiniin adini ¢akin.

Sizca ehtiyaclariniz 6danilirmi? Ogar beladirss, neca va ya hansi Gsullarla? Zohmat
olmasa bir ne¢o niimuna gostarin.

Homkarlariniz, koordinatorlariniz vo ya rohborliklo omokdaghiginiz sizo no doracodo
komok edir? Onlarin effektivliyino inanirsinizmi? Ogor belodirso, neco vo niyo? Zohmot

olmasa konkret olun va bir ne¢o niimuna gostarin.

Golocokdo homkarlarinizdan, koordinatorlarinizdan vo administrasiyanizdan hansi ndv
dostoyi almagq istordiniz?
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